Wider Perspectives Project: -
Approaches to the refugee crisis

STANDING OUT




Sustainable development goal: 4.7 by 2030
ensure all learners acquire knowledge and | |
skills needed to promote sustainable P
development, including among others throu . 4
education for sustainable development and g
sustainable lifestyles, human rights, gender 5
equality, promotion of a culture of peace anc
non-violence global citizenship, and
appreciation of cultural diversityand of
culture’s contribut.i
development

engaging with SDG 4.7 in ways which
STANDING ouT recognise our responsibilities towards Liverpool Hope
communities locally and globally
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The rationale — global

citizenship

STANDING OUT

To explore how exposure to issues of social
injustice in a global context such as the plight of
refugees alongside community engagement, can
impact upon who the future educator is as a
person’

(Bamber and Bullivant, 2016)
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Quiz

Which country takes the most refugees?

2 KIFd LINPLRZNIAZ2ZY 27 ﬁKlST készJE
sheltered by developing countries? 5 g;Jerey

There are 4.8 million refugees from Syria. Hovd. 10,538

many of these have been resettled in the UK?4. Just under %
. . . 5. Just over £5
Last year 172,362 people arrived in Europe via the

sea. What proportion were women and children?

Approximately how much money do asylum
seekers have to live on each day?
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Local

"mindset"” {noun}

a set of beliefs or a way of
thinking that determines
one's behavior, outlook
and mental attitude.

Where do students, teachers and university colleagues position
themselves in relation to these differing perspectives?

The extent to which the project has impacted upon their individual
values as educators and the extent to which the international
element of the project has been key.



Counter Narratives -

Istanbul, Basel,
INQERS

Rightwing N g
demonstra’[ion in The 280Y S U NB K 2 I NIR 7\ y 3 | f 2 y =
Cologne Street features the names of 34,361 people who have

lost their lives trying to reach Europe since 1993.



Project aimg Student teachers

Aearn about approaches to the refugee crisis at a local level

Aompare different approaches to the provision for refugee children in
Germany and the UK

Atudy best practices in teaching and working with refugee children in
Liverpool and Cologne.

Aompare their own values as teachers before and after engagement with
the project.

Ao prepare teachers and young people to face those changes with as
much confidence as possible’ (Hicks, 2010, p1).

Aeinforce their decision to become teachers



Wider Perspectives
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Project Participants

Global

Local
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Contextual differences

UK Germany
A 2016: 38.5 A 2016:722.4
A 2017:33.5 A 2017:198.3

A In practical terms, this means
that Phoenix Primary was
chosen because there are
refugees at the school. In
Cologne, we could have
chosen almost any school.
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... Alnvestigatelocal context -gain a more ¢
#"™" | perspective of the situation facing refuge
currently living in Liverpool.

Alnvestigate how Liverpool Hope Partner
school works with refugee children to ensu
successful induction and sustained suppo
both emotionally and academically for
parents and children

A Meet with a person who has had a ne
“\ experience of coming to Liverpool fror

er country




Five students travel to Cologne both to present their
findings and to work with teachers, refugee pupils
and university colleagues to draw comparisons
between the situations of refugee children in the two
locations.

Students attend a presentation by representatives
of the Prompt! project in Cologne, an initiative led by
trainee teachers who support the language
development of refugee children.

Hope students also deliver a presentation to
Cologne colleagues at the university to explain their
findings in Liverpool and to discuss their experiences
in Cologne



Phase Three

=== e Students return to Liverpool /school and teach language
= = = approach learned in Cologne to refugee children

Students film interviews at school with a small group of
refugee children focusing on the their experiences of coming
to live and learn in Liverpool school

Present their findings and evidence their experiences within
the context of the Wider Perspectives project

Astudents produce impact statements documenting how the
project has impacted on them as future educators




Impact statements

Meghan:

This has most definitely impacted my
future practice as a teacher, before this
project | could have expressed numerot
barriers to teaching children with EAL ot
from different cultures and religions

Gemma: _
This project as a whole, and because | only spoke English, now | fee
especially the trip to Germany, have gained so much more knowledge
has had a great impact on me by and access to the various teaching tools
confirming how much | am that could sufficiently prepare myself for
passionate about language Inclusive teaching to all.

learning and | now have now a
better understanding of the

wider educational issue of W Ma;"gl’ » - _ :
refugees. | feel more confident e Probably could have found in ormation online

for the future oL EE RS Workabout it, but experiencing it for you.rself and peing

with EAL and refugee children §b|e to asvk the relg_vant qyestlons\l\s sovmgthlng tpat

and have a better understandinﬁ]2 dz OFyQu NbFtte aslk NDK

how to support those children at will stay Wlth us gspeually when we have our

within my classroom. own classes which WI.|| probably have EAL learners
and maybe refugees in



https://youtu.be/KAQOBhOIgIp4A

https://youtu.be/exXkZtivi3E



https://youtu.be/KAQBhIgIp4A
https://youtu.be/exXkZtivi3E

The Way Forward _

AEnriched learning experience through
collaborative planning, modelling teaching skills
and addressing misconceptions at point of contact

AShared experience : creates an exciting dynamic
for ambitious teaching leading to sustainable
outcomes for partner schools

Aexemplary model of the Hope Teacltggveryone
shares in the mission of social justice.

Mynamic partnership where all participants share
a collective responsibility We can make a
difference

ACascade model out to communitiebuilding
stable and productive relationshiggupilsc
parentsc school
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