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Provocations  
SDG4 ... children, woodland & wisdom 

• ‘A critical pedgogy of place aims to contribute to the 
production of educational discourses and practices that 
explicitly examine the place-specific nexus between 
environment, culture, and education’ (Grunewald  
2003 10).  
 

• Somerville & Green (2015) suggest that children are 
often absent from ESD discourse, yet can negotiate 
complex cultural relationships. 
 

•  ‘Inclusive, respectful place-based pedagogy that is 
reconciled to the lands and people locally situated 
should be part of teacher education, and , in turn, part 
of all classroom teaching’ (Iorio et al. 2017 133). 



Philosophical perspective: wisdom 

 
 Alternative thinking for ESD requires ‘practical wisdom 

of the most thoughtful and sophisticated kind’ (Havlick 
and Hourdequin 2005:386) 
 

 Wisdom  is more than the product of accumulated 
knowledge, it is ‘an activity of knowing’ (Hart 2001:7) 

 
 Elements of the Earth are ‘’wise ones’’ who teach 

important lessons’ (Iorio 2017: 130). 
  



 
 ‘Common world pedagogies seek to move beyond the 

limits of humanism and environmental stewardship by 
acknowledging more-than-human agency .... by 
learning what is already happening in the world’ 
beyond the human (Taylor 2017: 2).  
 

 Common worlds is a ‘low-key, ordinary, everyday kind 
of response that values and trusts the generative and 
recuperative powers of small and seemingly 
insignificant worldly relations ... that many young 
children already have with the world. They are full of 
small achievements. We can learn with them’ (Taylor 
2017: 11-12). 
 
 

Theoretical perspective: Common Worlds 



  

 A relational space of muchness is – ‘an affective moment of 
intellectual and creative fullness that pulsates between 
bodies, space, objects and discourse. These moments are 
bursts of energy that are made possible through the 
coalescing of various entanglements within the relational 
event/aesthetic’ (Thiel 2018:27). 

 

 A pedagogy of concern framed as shifting,                 
engaging, noticing (Iorio et al. 2017: 126). 

 

 
Pedagogical perspective:  
Muchness & Matters of concern  
 



 

Being-with … 
 

 

woodland 

University tutors 

student primary teachers 

teachers  

children 

 



 
     

• Ancient mixed woodland  
• Chalk Downland  
• East Hampshire Area of Outstanding 

Natural Beauty 
• Managed woodland  



 
Arrival ... as actively involved and engaged with 
places and landscapes (Wylie, 2007). 

 
 
 
 
 



Maps – we did the K 

Curriculum Subject Knowledge  
Place location, vocabulary, 
biomes, physical processes, 
resource management, human 
activity 

 
One way of 

knowing the 
woods  

 

• Mapping, 
features etc 

 

 

 



Entangled with  the woods 

 We explore ‘how teachers ... recognise the 
entanglements that happen in teaching. Then, how 
these entanglements become the source of how 
teachers provoke children beyond a standard fact about 
a tree ... how focusing on the tree demands a different 
kind of pedagogy that mobilises complexity’ (Iorio et al. 
2017: 124). 



Encounter: Biome models  
What emerged from this event?  

 
Assemblage ... 
leaves, twigs, 
moss, 
horizontal,  
vertical,  
ground, 
layers, light, 
model, breeze, 
talk 

 
 



‘... interrogating further child/body/species/place relations 
as assemblages, associations and relationships could be 
useful when considering the complexity of core concepts 
in sustainability education, such as interdependency and 
multiple ecologies’ (Malone 2016:53). 



 Children are 
‘products of the 
assemblages, 
associations and 
relationship through 
which humans are 
connected to the 
more than human 
world in diverse and 
complex ways.’ 
(Malone 2016:51). 
 



 
Encounter: A ‘museum of curiosity’  
What emerged from this event?  
 
  
 

Assemblage ... 
woodland, 
chalk, flint, 
hands, moss, 
stones, 
labels, 
branches, 
space, 
children, 
labels, gaze, 
talk, 
weather, 
movement, 
ideas, 
possibility, 
imagination 

 

 



Individual 
‘curios’ –  

literal & lyrical 



Individual 
‘curios’ –  

literal & lyrical 



 Coming into being ... where the materials of and in 
landscape form dynamic assemblages (Waterton and 
Dittmer 2014) 

 

 



Encounter: Clay stump  
What emerged from this event?  

Assemblage ... clay, flint, stump, 
hands, moss, stones,  branches, 
moulding, possibility, 
imagination, characters 

 

 



‘To curate is to take care of ... to refer to the ways bodies, 
space, objects and discourse come together ‘(Thiel 
2018:27). 



Clay 

‘Young children often combine fantasy,  reality, people, 
and more than-human in their meaning-making, creating 
common worlds and entanglements’ (Iorio et al. 2017:  
131). 



Encounter: Fairy roots  
What emerged from this event?  

Assemblage ... tree, holes, moss, angles, ivy, roots, 
inside, outside, dark, feet, climb, sit,  possibility, 
imagination, characters 



 
 

 ‘We know through engaging, through dwelling with 
the world’ (Pyyry: 2017:1392). 



      

When engaging with 
interesting materials, 
‘children learn to respond 
to their environment 
wisely’ (Pyyry 2017: 
1395). 



‘Pedagogy can be found just 
about everywhere’  

(Thiel 2018:25). 

‘ 



‘Place is where everyday life 
happens’  and is ‘ deeply 

entangled with self’  
(Duhn 2012:103).  



‘To young children ...  
nature is full of doors 

... and they swing 
open at every step 

(Macfarlane 2015:315) 

‘I found two pairs of elf shoes. I found a elf and fairy 
house and I heard an elf or fairy in a hole.’ 



Wisdom - What have the 
woods taught us?  

 
 

Student voices 

• ... a tiny  amount of what the place actually knows 

• to engage with a place fully ... Get stuck in  

• to see rather than just look 

• to look with different perspectives 

• to be mindful and respectful 

• to find the magic and fun in everyday places 

• Nature and landscape have been here longer than we 
have and will outlive us, its wise, we should respect it. 

 

 



Wisdom - What have the 
woods taught us?  

 
 

Children’s voices 

• Be more cautious when approaching brambles 

• To protect each other, be kind 

• The wood isn’t just about trees, there’s imagination as well 

• Wherever you may be, whatever you may see, there’s always 
something magical waiting to be seen 

• If you look closely you, you might find something you never 
knew existed 

• We need imagine to live 

• If you look at sticks really carefully you can see patterns. 
Every one is different 

• Everything has a story to tell 

• Ivy is not the only thing that crawls up trees 

 

 



Wisdom - What have the 
woods taught us?  

 
 

Children’s voices 

 

 

 

 



Responding to our provocations ...  

• A critical pedagogy of place-specific nexus between 
environment, culture, and education (Grunewald  2003 
10).  

 Participate in the world relationally 
 

• Children can negotiate complex relationships 
(Somerville & Green, 2015) 

 Celebrate knowledge differently  
 
•  Inclusive, respectful place-based pedagogy as part of 

teacher education’ (Iorio et al., 2017). 
 Set emergent encounters to learn with the world 
            

       ITE has a key role 
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Watch out for website (forthcoming) : 
https://Attention2place.wordpress.com 



Abstract 

• Inspired by (Anderson 2012, Malone 2016, Pacini-Ketchabaw and Clark, 2014) we seek to pay 
new attention to environment-human co-being and co-construction that suggests a Common 
Worlds approach (Taylor, 2017) to Education for Sustainable Development. Our case study of 
practice illustrates researching and thinking differently with posthumanist and new materialist 
perspectives. We value the importance of paying attention to more than human elements within 
educational spaces. We propose learning and learning approaches that educate the emotions 
and foster responsive relationships within an inclusive community (Fielding 2012:6). Adopting a 
logic of mutual inclusion, we travel within communities of difference that respect rights, equality 
and diversity. 

• We draw on our work with undergraduate Initial Teacher Education (ITE) students and primary 
aged children in a woodland location. The woodland had much to teach us as we attuned and 
attended as responders, collectors, curators, followers, assemblers, storytellers, imagineers and 
map makers. We experienced the environment as a place for practical wisdom, where pedagogy 
emerged from the landscape itself, within assemblages of mutual entanglements. ITE students 
paid attention to children’s ‘intra-actions’ (Barad 2007: 141), as alternative thinking for ESD 
requires ‘practical wisdom of the most thoughtful and sophisticated kind’ (Havlick and 
Hourdequin, 2005: 386).  

• Our findings suggest that wisdom can emerge through affective more than human / human 
relationships. These multispecies encounters can make SDG4.7 come alive by encouraging 
student teachers and children to pay attention to human-nature relations through ‘learning from 
what is already happening in the world’ (Taylor, 2017:2). Collective woodland experiences that 
nurture entangled relationships with more-than-human others offer possibilities for 
engagement, action and heartfelt wisdom for ESD. 

 




